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ABSTRACT 

This document outlines (with diagrams) the research 
design, measurement techniques and experimental methods used in the 
second year of a study of child care institutions in Georgia. The 
purpose of the project was to experiment with different methods of 
achieving change towards community- oriented care in children's 
institutions. A related document which gives. a detailed report of the 
project is PS 006 790. .(ST) 
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Introduction 



This docnaiTent presents the sum and substance of tlie reseeordi design, 
measurement techniques, and ej^xariinental methods r being utilized in the 
ODnduct of the second year of our study of child-caring institutions in 
Georgia^* 

The purpose of the second project year is to e^qperimant Vvdth different 
iTiethods of adiieving diange toward ocmnunity--oriented care in childjcnen's 
institutions. 

To fulfill thi.s purpose, considerable work had to be da?.,e relative to 
developing teciiniques for nisasuring ciiildren^s institutions as to degree 
of caTTrauQi'aity---orieri1:.eaiaess in present prograaiing. Also, a iioc'el of 
ooimunity--oriented care had to be constructed for ejq^erimental ^jse, methods 
for achieving institutional change had to be selected, and a researdi design 
coirplete with evaluation techniques had to be created. 

The results of our efforts in tliese matter's are summarj-zed for th,e 
reader's scrutiny in tlie follcx//ing 4 parts. 



Part I > 

Develcping a Profile of Coixraunity'-Orientedness 

The following diagrams in tliis part indicate ho/j the institutional 
profile was developed, what v;as measured and hew eadi measure was "vyeic^ted" 
or evaluated in terms of \\ihat it reflect about community-oriented care. 



* Project support is being provided by the Office of OrLld De'^/elopmant, 
DHEW, grant #oa>^CB106. The project is being conducted by the Regional 
Institute in cooperation v;ith the Georgia Department of Human Resoxoroes. 
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Measures for Conpiling Institutiojial Profiles 
(By DiiTseiisions) 



A. MeetiJig Oonmunity Needl 

[ kL. Child Fla>y (Ra ng e! ^6 to -f ej] 

Number of Vamcaiici es 
^Waiting List 

Average Length of Stay 

Ratio i^dmissions/Releases 1971 
*MDdal (51%^) Source Referral? 
*^5odal (51%+) .Source Replacerreiit? 

{^^ 7^ Cgrposition of Population; Serving ijirficult Child? (Raii qe; -13 to +13) j 

Serving Older Qaild? *12 - 15 boys 

*16 - 20 boys 
*12 - 15 girls 
^16 - 20 girls 

Servii-^ Disadvantaged Child? % ^3on I'\/hite 

% -§->,000 Family Inoarie 

% No Parent LocataiDle at Admission 

% 1 or MDre Prior piaceir.ents 

Serving Special Problen Child? *Have Physiccil Handicapped Child? 

*^ia^.^e Mf^ntal Retardates? 
*Have Delinquents? 

*Iiave Severe Behavior Problen Cliild? 
*Kave Errotionally Disturbed Child? 

I A3. Restrictiveness of Admissions (Range; -5 to +5) | 

Average Variability of Ages/Sexes Admitted. 
♦Admissions Restricted by Distance ix\ Miles? 
♦Admissions Restricted by Geo-Political Boundaries? 
♦Admissions Restricted by Parental Availability? 

Admit the Special Problem Child? (Average Score) 



A4, Staff Capacity; Depth of Staff/Child Relations (Range: -3 to +3) 

Ratio; Ibtal Full Time Ser/Adm. Staff /Total Child Population. 
• Ratio; Ibtal PAn. Staff (FT & PT) /Total Ser. Staff (FT & PT) . 
Ratio; Ototal Paid Cottage Life Staff /Ibtal Child Population. 



♦Denotes it€3t\s scored "yes" or "no" with -I- or weight assigned. All otlier* iterns 
represent averages of aggregate measures to v^ich + or - assignn^t is affixed 
depending on whether average is above or bela;^7 sanple mean. 
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A5> Staff Ca^^acity: Program Continuit^y^lexi t^ilit y (Kange: -5 to -fS) | 

Turn Over Rate, Paid Staff 1971 

% Unfilled Adni/Ser. Positions, ei'd of 1971, 

Degree On-going Itaining E:cec/Professicnal/Cottage Life Staff. 
|a6. Cross Fla.i: &:change Ccmrninity Persons/Staff (Pange: -5 to -^3)] 

Staff Coin-uin.ty Involvaraxit Ratio: "Total Caiminity J^xfencies/bh,m^ber 

Pijer.cies Staff In\7o'jA'ed.- In. 
Cfentralizaticn of Staff rnvclveiier.t, Ratic: Nv>* AgiUicies Boaxdr-Eyjac,. 

Represent,/!^ tal NurrJoer Agencies Involved. 
Degree of Services to Non-Ixisj.deiits, 
Ratio: Kurrter of Voluntears^'l^otol Paid Ser^rice Staff. 
Degree of Coirrrainity Use cf Facilities. 

A7> 'fcistitutional Status re: Program / t'acility Ciiange (Range; -3 to +3)] 

*Planniaig Facility (Physical Plant) Change? 
*Planning Punction (Prograii;) Char^ge? 

*What is First Chaiige Priority (Facility = Program +) . 

B. Pr^arlng Resident Childrenj 

Bl. Use of Ccmniinity: I^placeiuent Preparation ( R ange: -3 to '^3)l 

% child participation in 17 types of caTtiuinity activities. 
Degree of progrcmi for work with parents of residents. 
Degree of after-care program- 



B2. Use of Ocmrumity; Child Stigmatization (Range: -5 to +5) 



*MDdal type transportation of residents in groups. 
*'Modal type transportation of individual residenf:.s. 

Average frequency: v;ho aocotpanies groups in cofmimLty? 

Average frequency; v;ho accotpanies individuals ih oanriunity? 

Degree of labelling chi ldren/equipir.ent = ccmnunity vdscibility. 

On Gro ^jnds: Centralization of liive/Eat Facilities {Range; -8 to -i-S)! 

*Main bldg. residential? 

*If yes, type living arrangezrents. 

*Ko. cottages vvr/20 or less kids. 

*If 1 or rrore, type living arrangements. 

*Nb. dorms V//20 or more kids. 

*lf 1 or more, type living arrangeiivants . 

Meals prepcured (average score) . 

Meals served (average, score) . 
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I B4» On Grounds: Ccynprehensiveness of Frogram (Range: -7 to 4-7) 

Facilities: No. of bldgs. with i^eparate func±ions. 
*School on grounds* 
% childreia receiving spec, education program • 
% children receiving 5 types of coiuiseli-ng/therapy. 
% diildren par\:icipating in 6 fcmis of recreation. 

Average prevision of 4 types of admissions diagnoses at institutions* 
% children receiving 4 types of admissions diagnoses at institutions* 

(bis* -On Grounds: Centralization of Daily Life (Ra ng^: to 

MDdal pattern a:5nnTunity behavior itans. 
Modal pattern on-ground s behavior items. 
Modal pattern adolescent behavior itenis* 
Modal pattern- total items. 

Centralization of final authority; tofmunity behavior it;£ms (ave. score)* 

On-<;rounds behavior itens (ave« score) ^ 
Adolescent behavior items (ave. score) * 
Ibtal Itemis {ave. score) . 

\ b6. On Grounds; ^fcda l Types Rewards/Discipl ine (Pang o: *-5 to ■^5) 

Modal type discipline, 1st offense on-grounds items. 

Modal type discipline, 1st offense ccnrrtunity itons. 

^3odal type discipliiie, repeated offense on--grounds items. 

Modal type discipline, repeated offense camiunity itan:is. 
Modal type re\v^ds. 

{b7. On Grounds: Centralization Pe^'Brds/Discipline (Range; -5 fjo -^5) 

VJho disciplines, 1st offense on--grounds itens (ave. sooze) . 

Who disciplines, 1st offense coamunity iteitis (ave. score). 

Who disciplines, repeated offense on^-grounds it&^s (ave. soore) . 

VJho disciplines, repeated offense coiminity items (ave. score). 

VJho re^'/ards, (ave. score). 
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Addendum on Orgarazational Climate Measures 



C. Organizational Climate 



CI. Executive's Change Orientation (Range: -6 to -^^6) 



Degree satisfied w/present living arrangements • 

w/present indoor faciliti.es* 

w/pres€mt outdoor facilities. 
Reason for school on grounds, if one exists., 

Perceived abundance/ijnadequacy of corrnunity dailu services (ave. scsore) 
Expected oonjiuinity reaction to series of coriniunity-^riented 
innovations (ave. score) • 



C2. Staff Attitudes re: Ccrafruriity-oriei-ited Care 



Ave. score on ooncntunity-oriented care battery. 



C3^ Staff Job Satisfaction 



Ave* score on job satisfaction battery, 
(7 sub-scale scores also possible) 



C4. Staff Child Rearing Philosophies 



Ave. score child rearing philosophies battery. 
(5 sub-scale scores possible) 



C5» Child Population Self Appraisal re Task/Social Relations Carpetanoe 
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Ave, total score on task/social relations battery, 

(Sub-scores on task, peer relatid:>n, adult relation cc«rpetance 
possible) 



C6. Child Population Sense of Control Over Daily Lives 



Ave. total score on "Locus of Control" battery. 



C7. Child Population Learning Perforxnance Levels 



Ave, total score on Lorge-~ThomdiJ:e battery. 



ERLC 



Part II. 



The Model of Coirai^unity-OrienteQ Care 
Proposed Stndy Agenda 



P art I; Re sponding to Communi ty Need 

Sub Part l a : Defining Se rvice Nee d.s and Goals 

Sub parfc~Goal (s) : Movement toward increased conuaunity/ 
institutional comraunication , iaforirvatiou exchange/ 
and collaboration on defining coAuuunity nec::,d and 
goals for chi.Idren ' s services* Secondly , movement 
toward greater participation by i.nstitutiona in 
planning comnaunity services and defining the role 
of institutions in giving services. 



Study Areas : 

- Review who presently defines v^/hich children will be 
served by institutions. 

- Examine appropriate roles for various agencies/ 
i.ndividuals (includi.ng parents) in defining who should 
be served. 

- Explore what the role of the institution is now and 
should be in informing the coimnunity about its goals/ 
purposes/services . 

- Evaluate the contribution institutions now make to, 
planning community children's services and defining 
their place in the service system and what it should 
be. 



Sub part T b: The Proc es sing of Service Needs 

Sub Part Goal(s): Movement toward improved flow of 

children from source of referral through admissions 
process. ^ ■ * 



Study Areas ; 

- Review present patterns of child flow, including 
pattern of reliance on certain referral and replace- 
ment resources, problems of v.7aiting lists and 
vacancies, relationship between a balance of admiBsions/ 
releases and the length of time children are in 
residence. 

Examine present admissions procedures and policiea 
and how they effect child flow, public image ^ and 
community/institution . service relationships . 



ERLC 
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Sub Part lb: (Continued) 



- Evalua'ce pre£;ent pattesrii of direct service collaboration 
between institutions and comrr/onity , including present 
services prov:Ldad by institutions such as case 
consultation, referral, « etc. f and present paid anii 
voluntary services pro^/ided by connnunity residents^ 

Sub Pa rt^ Ic: Ad apting to New S e^yice N(r>o dc^ 



Sub Part Goal(s): Movement toward expanding present 
services and/or undertaking pctv services in light 
of growing and changing community need. 



Study A reas: 

- Review changes and developments in the coitimunity 
that are pre due in g greater ne^ds for present 
services as well as needs for new i:;ervices. 

- Identify types of new or innovative child services 
need of expansion and evaluate role of institutions 
in conatiunity planning to meet these needs and role 

of institutions in actually providing new or eKpandetd 
services - 



Part II: Prep aring Re siden tf> f or Retur n to Conimunity 

Sub Part Ila; Prepari ng through Insti t utional Progrmn 
Ex perien ce 

- — — . — ^ — >. ■ ■ ■ „ — , 

Sub Part Goal(s): Movement toward closer approximation 
of residential living/eating arrangements to a 
family model, increased resident, child Involvement 
in community under community supervision, and/or 
reduction in practices which might label or 

I stigmatize res i dent child as different^ 

Study 'Ar eas : 

The Institutional program shapes the daily life 
experiences of resident children. How closed do thefio 
experiences approximate those children receive at home 
in the commun ity . 

- Analyze the importance of various patterns of on- 
grounds living/eating arrangement for the child. 

- Review comprehensiveness of on^grounds educational 
recreat;ional, social, therapeutic programs, how the 
presence or absence of same sliape life experiences r 
especially in i:nrms of i nf luencing\the rate of 
participation oi childrt-m in conmiunity activities. 
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Sub Part I la t (continued) 

- ?:xamine practices v^hich may serve to stigmatize or 
label children as being different, undesirable, etc. 
by virtue of being institutionalized and evaluate how 
such practices iaay shut residents out of important 
life experiences among friends and/or in community • 

Sub Part lib: Preparing through Child Decision-Making Involveyi^e nt 



Sub Part Goal(s): Movement toward child involvement in 
making decisions governing his or her daily life 
and use of reward/discipline methods to increase 
child's sense of accomplishment, responsibility, 
and fair play, \ 

Study Areas : 

How much responsibility a child is given in influence- 
ing decisions governing his daily life and the methods 
of rewarding disciplining behavior are also crucial 
factors in shaping his life experiences while in resi- 
dence. They make together important contributions 
to the growth or retardation of a child's sense of 
accomplishment and self worthy and his sense of 
responsibility and fair play. 

- Examine current decision-making patterns and methods, 
their rationales^ and possible effects^ 

- Review practices related to provisions of rewards 
and discipline, who carries out, and rationales for 
same. 

Sub Part lie; "-^Preparing Relative to Replacement Planning/ 
Follow-up Services 



Sub Part Goal(s) : Movement toward development of or 
enhancement of follow-up services and/or Replacement 
Pla nning P ro cedures. . 

St udy Areas ; 

- Review Replacement Planning/Follow-up Services 
procedures and methods for carrying out same, 
importance for children and value to institution 
as a device to obtain feedback on its effectiveness. 

Identify and evaluate potential community resources 
(including parents) for assisting in carrying out 
these activities. 
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Part III, 



Selec±ion of E^^perlmental Approaches 

Our examinaticn of the literature on organizational change* revealed 
5 basic ^proadies to inducing clianges enable of application by a source 
external to the target orgsanizations. 

TXgo approaches are considered coercive (in the sense that change rtay 
be produced even if ojoganizatiaial ingrrt>ars inay not desire it) , namely^ the 
exercise of law or govemirental regulations and the use of ix>net:ary i-nduce- 
ments. 

Eotii of these were set asid^a becavise we had neither the autliority or 
the financial nssources to penetrate children's institutions fran the oxitr- 
side in these ways,, 

Ihree other general approadies held promise,, al.l in cne manner or 
another being ways of producing change throu^ the c^nbined processes of 
information eJ^XDS\ire and social pressure. These approaches are: 

1. Engagement of institutional, personnel and concerned community 
persons in groip discussion processes; and^ 

* ^ "'■■•*■ , • 

2. Uhdertaking a program of researdri and evaluation of institutional 
operations and practices accarpanied by formal feedback mechanisms. 

3. Conduct of an in-service t:raining (staff development) program. 

A decision was reached to operationalize all three ^^proached therd^y 
maximizing the pirepects for oarparative evaluations of the effectiveness 
of change inducing alternatives. 

The only guideline we had in qperationali^ing the approaches was bo 
"give it our best shot" ^ that is r to incorporate the most promising (but 
essentially untested) innovations and proven methocSs that our thinking and 
reviews of the literature produced. 

The basic structural properties of the three ^preaches as they were 
develc^jed and are new being implemanted are briefly summarized below. 
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The Macon Pr oject 

Desc ription of Basic Experimental Process; Gro u p Plann ina 

Intro'-- 1. Introduce project to executive directors and solicit their 
ductory cooperation as a base group to work together over the ne:s;t 

I year on issues of mutual concern related to the role of 

L institutional services in Macon. Explain basic focus 

^ {community-oriented care) and approaches (group planni:ivj) 

and obtain tentative conynitments to the yearns work. 

2m As a beginning on V7orking together, obtain executive 

interview - responses and reactions - to the agenda v/e h«ve 
developed to determine content emphases and mutual concerns 
in each segment of the agenda. The taped intervievrs ^^7i}.l 
be content analyzed for such emphases and concerns thus 
yielding a final agenda « 

Prepara- 3. Still in the initial phase , efforts will have to be 
tory undertaken to locate an acceptable meeting place for 

group sessions and care will have to be taken to set. out 
J a time schedule of meetings for each segment of the agenda* 

Our office secretary will be used to keep a record of raeeting 
dates, participants, etc^ , so that she may advance notify 
all of the next meeting date and location. 

4. The shape of the final agenda will dictate the types of 
! community people/agencies to be sought as participants in 

each agenda segment- The group leader will interviev; 
each and seek to obtain commitments to par t U'^ipate. 
Comnmnity participants v^iil function as resource people for 
institutional executives and collaborators in changes where 
their participation is essential. 

Once under way, the group leader will solicit community 
participation for each impending segment as required while 
coincidentally conducting the presently engaged segment of 
the agenda. 

Basic 5* Group planning is the basic process. Prior to onset of 

Process each segment, a plan for sequencing meetings over the time 

I period allowed for the segment will be developed and 

I distributed to participants. This plan will also specify 

^ Epecifically the subject matter (issues, problems, etc«) to 

be covered in the sequence . 

6* Each meeting in the sequence should have a specific purpose 
flowing from the accomplishments of previous meetings^ This 
purpose is to be established prior to the meeting through 
weekly distribution of the minutes of the last meeting. The 
leader will be provided a project assistant to take minutes 
in the group planning sessions. The minutes should sai;amari:;se 
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the substance of last week's discussion of problems/issues, 
emphasize; the progress made in exploring/analyzing same, and 
stipulate specifically what the group is to tahe up at the 
next meeting^ including presentation or preparation of 
materials, etc, as requested of specific participants by the 
group. 

The minutes should also include the names, title, etc., 
of 111 participants - this is essential for our purpor^es. 

7, The role of the leader in each meeting will be to assist 
in moving the group from explorcition,- through. ^:.valXiv^tion, 
to commitment to act on specific changes. The group 
should be reminded prior to the last allotted meeting for 
for each segment that the last meeting will deal v;ith 
drawing conclusions and reaching ccxranitments to under the 
changes, if such are deemed appropriate. 

8, Should the segment yield no change commitments at termination r 
the participants should be reminded that this does not 
constitute failure; perhaps more time is needed to achieve 
desired changes i In such cases, the leader can offer tech- 
nical assistance/ as defined, on a limited continuing basis 
outside the main group planning process (that is, after the 
segment has expired) . 

In segments where no change commitments are produced (if 

any) conclude by emphasizing the positives of sharing problems , 

evaluating issues. 

9, Conclude each segment by promising rapid delivery of a 
full segment summ':iry, which will include recommendations 
for change (even if commitments ore not developed) , 
types of changes, what should be done, and who should 

or needs to do the changing* 

Final Note ; A technical assistance log mvist be kept by the 

leader. This will, in conjunction with meeting summaries^ 
etc., round out our picture of experimental activities* 

The log should specifically include entries on type and 
nature of all assistance provided to institutional/community 
participants outside the group meeting context. 

The Savannah Project 

Description of Basic Experimental Process; Social Sponsorship 
through Feasibility Studies 

Intro- 1, After arrangements for offices, etc., have been completed/ 
ductory this project will be introduced by beginning in a fashion 

4^ 
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1. (Continued) 

■eimilar to the Macon approach. Executive directors are 
to be interviev?ed first regarding their viev7S on the agenda 
we have prepared to obtain their mutual concerns and 
priorities. 

2. In addition, the interviews will be directed to obtaining 
the "operating assumptions" of each director about each 
segment of the agenda. This will be done by asking them 
to describe hov; they operate the phase of theii: programs 
covered by each agenda segment and whv (the principles, reaeonSf 
etc.f used to justify) they currently operate as they do* 

3. Finally, through prior analysis and review of executive 
interviev/s, a network of agencies/persons comprising 
the children's service system in Savannah will be dra>m 
up. These persons v;ill then be interviewed to obtain 

an assessment of their knowledge about, use of, needs for 
change in, and present value of institutional service;^ 
to them. Conducting these interviews we will be obtaining 
community "operating assumptions'' about the usefulness 
of present institutional services. 

Prepara- 4. These interviev;s will be drawn together for a preliminary 
tory feedback report on "operating assumptions" in the system 

from the comjtiunity and institutional vievjpoints. 

^ The report will be structured to present "operating aseiimp- 

tions" in each of the 6 segments of the agenda. It will.be 
distributed to all participants v;ith a request for their 
priorities as to what in each segment should be studied from 
a feasibility standpoint to determine whether change is 
possible, how it could be achieved, and by whom. (We 
may use a group meeting (s) to obtain this kind of feedback n 
or any other promising technique.) 

The feasibility study is the basic process, and this 
should be understood by participants from the outset. 
They should also understand that we will fully fund and 
staff all feasibility studies. What we need from them 
is their continued support and participation. 

6* The process to this point should yield change priorities 
in each segment convertible to feasibility analysis* 
Once an issue/problem is selected for study and time 
limits for the segment are set, the entire staff should 
be given over to implementing v;hat ever strategies are 
necessary to do a detailed feasibility analysis. 

Some strategies might include: i 



Basic 5. 
Process 



ERIC 



1. Participant observation to assess operations. 
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1. (continued) 

problens and hoxv they occur f 

2. Interviewing small samples of crucial participants 
(for example parents if the study deals with assessing 
the feasibility oi: nev; programs for v/orking v/ith 
parents) ; 

3«» Small scale time/cost studies, svich as having a staff 
worker run through a new referral procedure ^ etc., 
to determine how costly adoption of Eai-ae vrould be for 
an ^agency; 

4. Development of theoretical models of what a change 
might look like, such as, drafting the details 
• of a new procedure, policy, staff role realignment, 
flow chart of how new activities should be carried 
out, etc • 

7. Each feasibility study must be completed within allotted 
time limits and followed by a detailed report to all 
participants on the results and v^hat x:hey indicate regarding 

• needed changes. There shovild be ctccompanied by recommenda-- 
tions for implementation. 

8. The project leader *11 also include the offer of technical 
assistance regardin _ implementation v;hich can be carried 
out in response to reactions to the segment report. 
Technical assistance in implementing any segment report 
will not go beyond the content of the report and its 
recommended changes. The project loader will be expected 
to do much of this T»A. 

9. The purpose of each feasibility study is to show as 
concretely (objectively and factually) as possible the true 
nature of the problem/issue under study, the sources of 
barriers and their nature, the feasible alternatives for 
change in a community-oriented direction, and a call for 
participants to commit themselves to specific change 
action. 

10. Following up the segment feasibility study the Project 
Leader will be responsible - by what ever are deemed 
appropriate methods - for soliciting participant commitments 
and offering further T,A. However, the Project Leader will 
not spend any great length of time trying to solicit 
commitments, the report should be allov;cd to basically 
speak for itself. Obviously, according to the various 
change models, it is not ne:tcessary to obtain commitments 
from every participant before launching into change actions. 
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11. This process is to be repeated over a time schedule 

until the agenda is exhausted. The explicit matters taken 
as foci for the various feasibility studies and whether 
one, two, or more studies are to be undertaken in 

a given agenda segment will be decided upon follov7ing the 
introductory interviev/s . 

12m The project leader will work closely with Project Director to 
develop the investigative/ interviewing/reportinci 
format for each study, often v/hile previously developed 
feasibility studies are being carried out by project 
staffs"* 

Fir Aal Note ; A technical assistance log could be required which 
will entail entering all instances by typo and nature of 
T*A. provided by Leader and staff. This log wMl be the 
responsibility of the Leader. 

The Atlanta Project 



Intro- 
ductory 



Description of Basic Experimental Process : 
1. 



ir\' 



"Se rvice T rai n ing 



Prepara- 2. 
tory 

4- 



Basic 3, 
Process 



4. 



4. 



This project will be introduced in a fashion sinilar to the 
others in many respects* Scope (cOiamunity*-ori':^nted care) 
as reflected in the agenda and approach (in-service training) 
will be presented in soliciting commitments to participate 
among selected executive directors « 

One difference, however, is that only executives will be 
interviewed, and interview tapes content analyzed, to pro- 
duce a final agenda modified to fit their mutual concerns 
and priorities. This difference relates to the fact that 
this approach does not directly deal v;ith involvement of 
community parti cipants . 

Following this^a clear time schedule listixig of participants 
(which may change from segment to segment) , and stipulation 
of the content will be needed (for each segment). Also, 
locations and other mechanics for carrying out sessions 
will need to be settled upon . 

The content of the basic in-~service training process is 
underdevelopment by Miss Schaub and will be added v/hen 
ccmpeleted, which should include stipulation of use of 
consultants , etc. 

It can be noted, hov;ever, that emphasis in each segm.ent 
of the presented agenda v/ill be similar to those in the 
other projects. Specifically, emphasis will be placed on 
getti.ng participants to move tov/ard commitments to change 
actions toward the end of each segment. 
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5. In this regard/ appropriate feedback and , segment summary 
devices will be utilized (to be decided upon) and partici- 
pants will be encouraged to undertake changes on a trial ba^is 
following termination of (or perhaps if it seems possible during). 
a segment • 

Final Note : Technical assistance in bringing off change beyond 
expiration date of a segment is also possible in this project 
and^ as in the others, a technical assistance log book will be 
required iixcorporating entries by type and nature of T*A, given 
beyond or outside the basic In-Service Training Process. 



Part IV. 
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IiistitutionsJL 
Starting 



I Diagram of ^^imum Experiir:ental Desigr^. j 
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Coiidition I 

I 
I 

Social Sponsorship 



Replicate Control 
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Condition II 
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Replicate 



1 -A -B 



-A -B 



-A +B 



-A +B 
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Q)ndition III 
In-Service Training 
Feplj Celts 



I -A -B I L-A -B{ 

f-A -fBi- ("^r^si 

rfiv -b) f^A -b] 



or equals high or lo^v on meeting ccxrrniiriity need (A) and preparing 
residents for comiunity return (B) • " ' 



Exper iraental Agenda* 



A> ^Jeeting Comiunity Need 



Al. Explore Natux'e of ConTn.unity need, 
institutional provision, iratch 
betwe^Ein the t\,o* / 

A2. Explore institutional role in 

providing non-resident services 

and canrtunity role in instil:utional 

services. ' 

I 
I 

A3. Explore institutional role in pro- 
vision of nev; services. 



B. Prepar ing Residents for CmTnunity Return 

Bl. E>.^lore institutional programs for 
esiphasis on institutional adjust- 
iT^t ys ccmnunity preparation. 

32, E:^lore on-grounds decision-making 
structures and involveirent patterns. 

B3. E:>4^1ore nature of and need for 
i-ieplaoeinent planning/folloAZ-up 
programs . 



*Ib be introduced in uniform sequence over 1 year tijr.e period in all three conditions, 



Chcinge Expectations 
Conditioned by Institution's 
Starting Point* 



^ -- I 



j Social Sponsorship 



II 



Leader ^Exec. Sessions 



III*-^ ^ _ 
In-Service Training 



[ -A -B I Change^ A only 



Institutional I -A -Bj Change, A4B 
Starting 

Point r.- A -fB] Change, A only f-A -f D < Change, A only 

j I -^A -b| Oiange, B only | -f A -Fj No Change 
I 



-A -B I Change, B only 



f -A -fP I No change * 



-fA -B j Change, B only* 
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♦Evaluation of each corponent of agenda at 6 month and 12 inonth intervals, 



ror me 



a:xperi.inent:3. it 
:opc>litar: areas 



Acbual Iirplen^tation o f I-'>3i-.i9n 

In deciding to employ a full range o 

was also decided to lodge them in threo 

in Georgia in order to n\a>:iiu.i.:;3e the nuir.be.r of Lasci tutions that 
might participate. 

This decision guaranteed that we v;oald have institutions in 
each experiment that varied widely on levels on co-Tmnunity- 
orientedness at the point of initiation of the experiments 

It is obvious that this procedirre did not afford us the 
opportunity to objectively match and assign ini-:txtvit io?iS to 
each experimental condition. Thus^ some hoped for compari-"- 
sons, evaluations and replications , are not possible ii\ tha 
implemented design « • . . 

It can be noted from the following diagrarn/ ho^T-everp that 
a large number of comparisons and evaluations (including some 
tests of replicate effects) are possibly consistent with our 
initial ambitions - 



By vrdiv of explanation, A and B represent the two basic 
dintansions of institutional operations in ou-r model (A-Res- 
pond\ing to Conutiunity Need, B==Preparihg Residents for Return 
to Qommunity) . The t or - symbol indicates an institution 
is a5*ove or belov; the total sample score (mean or similar 
aggregate measure) on that dimension relative to community- 
orientedness . 



The heavy bord er ed cells are those filled in our cu rrent 
experiment s. 

Diagram II 
Display of Conditions Met 
by Institutional Starting Points 
' On Community-Orientedness 
I ■ II 
Social Sponsorship Leader-Exec , Sessions 
(Savannah) ( Macon ) 

Replicate Controls Replicate 

Fa^ [ i * Fa^bI (HI 

Inst. f=A4U I ) , EIS 1 ! 

Starting j-fA-s] X ?+A-E I... \ 

Point f-hA+B| 1 



III 

In-Service Training 
(Atlanta) 

Replicate 





(N=5 institutions) 



(N=6 institutions) 



(1^6 institutions) 



i 



*At least one non-exper.imental (control) is obtainable for each experiment 
condition . 
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The following couparisons/evaluations of the three changes- 
inducing approaches can be made drawing upon our existing de- 
sign: 

The comparative effectiveness of the three approaches :).n 

inducdng change in institutions: 

1^ uniformly low in comniunity-orientedness (wxth partial 
replication) ; 

2. low on h but high on B regarding comni'anity-orientedness 
Twith p i'r 1 1 a iP'r epTi cation) ; 

3. uniformly high on comrnunity-orientedness (with no re-- 
plication) ; 

4. comparison of expex*imental effectiveness of all three 
approaches across three conditions (partial comparison 
for foui^th condition) to matched non-experimentais 
(controls) . 

Irlypotheses Being Tested 

We believe the achievement of institutional change is con-~ 
ditioned by three basic factors, namely: 

1. Institutional starting points on cominunity-orientedness • 

2. Type of experimental inducem.ent provided. 

3. Level of complexity of the change coimnitment following 
experimental exposure. 

When institutions are already above average on conanunity- 
orientedness in that part of the content agenda being covered, 
we believe reinforcement of current practices, not change, will 
occur. 

Regarding the types of approaches being used, we believe 
Social Sponsorship is most likely to create a change impact 
across all six parts of the content agenda because it will 
directly investigate every part and create the widest possi- 
ble community exposure of (and social pressure for) needed changes, 

In the Leader-Executive sessions , executives will be sub- 
ject to intense face-to-face pressures from community persons, 
but since they are the only institutional personnel involved they 
stand as gate-keepers regarding passing or preventing a downward 
flow of change influences originating in the group to staff v;ithin 



their own insti.tuti ens * For this reason, we bGlieve the Lead-- 
er-Executive Sessions approach v;ill effect change related t:o 
responding to community need, but little caange related to pre-- 
paring children for community return. 

Conversely/ In-Service Training involves staffs of insti- 
tutions exclusively. Therefore, we expect the reverse: change 
in preparing children within institutions , hwt iitt].o or no 
change in responding to comiriunity need. 



eses : 



Diagram III summarizes our change expectations ^ or hypoch-- 

Diagram III 
Institutioniil Change 'Expectation.^ 
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Change, A 
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Change , A 
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Change, A 
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No Change 



No Change 



In-Service 
Training 

Change i B 
only 

No Change 



Change, B 
only 
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When institutions make change commitments at the conclusion 
of each part of the six part agenda , the commitments may be clas 
sified in terms of the complexity of the network of participants 
required to carry the change out. Change may be unilateral by 
one institution (I) or involving other institutions and/or comma 
nity agencies/persons (C) , as shown in Diagram IV. 

Diagram IV 

Degree of Complexity of Change Coimni tment 
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I )«-^ ( I ) 
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* I .' 




Declining Likelihood of Accomplishm.ent 
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- toveTent ta/.'ard fom\al col~- 
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Kent source for specified 
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EVTVrjJATION Aif'PROACI'jES 



1» Cross -Sectional Anal ysis 

Using 1st year base line data, evaluate t.he follwing question: 

"Is degree of caniTLinity-orientedness in institutional Of>erationij 
related positively to better productivity?"' (as reflected in 
measures listed under Organip^ation^il Climate fectioii) 

2* longitudinal Analysis* 

Using folla';-up data gathe^red over tlrie e:<periirental year on 
chj.ldren replaced to cx)nTouiiity or elsev/tiere by institutions, 
evaluate follov/ing question: 

"Is degree of coiinnnity-oriejitedness in opei^atioj^is i:elated 
pcDsitiv6!ly v/i.th initial eind continued success rates arrong 
. replaced chi 1 dren? " 

3 . Pre/post Ot^ange Aii alys is 

Using data gathered fcllov/i.ng expcrii-nental yeai- on sajuc ireasures 
used to obtain base line data, evaluate l±o questions: 

"Do experii'nentcil approaches procSuce differential clianges 
tov/ard coiTiuinity^oriented care in institutional o[xirations 
as predicted?" 

"What differe}ia?s in outcomes for staff/ children (as reflected 
in nieasures l.istcd under Organizational Clinvato Section) 
occur in association v;itli exper indent ally induced changes in 
institutional oix:rcit;ions?" 



*This approach v;ill be i:inde}:takGn ordy v/ithin Ihc: limi.ts of 
project tiiix3/n'^r.pcv;ex resources. It has 3i:d pri-ority, ci'oss- sectional 
analysis has 2nd priority, and pre/jx?st change aiialyi>is ]st priori.ty 
in this schema. 



